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Abstract: Education plays an important role in preparing children to embrace diversity in the society
with particular reference to accepting people with physical disabilities as equal contributors to the growth and
development of the society and a textbook is an effective tool to achieve this objective (Kivirauma & Laitinen,
2014). The main purpose of this research is to study the representation of people with disabilities in the text-
books (text and illustrations) published by provincial and selected private publishers. This study uses content
analysis method to analyze the content of the selected textbooks used at primary school level. Analysis of 58
textbooks (English, Urdu, Sindhi) indicates that people with disabilities are overlooked. Their representation
in these textbooks is not only minimal but they are portrayed as being dependent and unproductive members
of the society. This study highlights the importance of including texts about people with different disabili-
ties and their achievements in school textbooks. The students, teachers, teacher educators and parents will
understand better disability and how able-bodied and differently-able people share a lot together.

Keywords: Disability education, inclusiveness, textbooks.

Introduction

A large number of countries have made great progress in integrating physically and men-
tally disabled individuals into mainstream education systems and this has proved a cata-
lyst in improving quality of life of individuals who are physically and intellectually dis-
abled (IPID) as reported by United Nations in its reports (United Nations, 2013; Office of
the High Commissioner for Human Rights, 2010). The first step towards the inclusion of
IPID into the mainstream education system, and the social and cultural life of a society is
finding out how many IPID there are so that this groups needs are also addressed in the
national development and planning programmes. Pakistan has ignored this group and
never had a serious exercise to count IPID. There are serious flaws in the data collected
during the past national census. For example, the 1981 census find 30 households out of
every 1000 with IPID (Population Census Organization, 1973, 1984). The previous census
conducted in 1973 put this number at 115 (Population Census Organization, 1973) while
the 1961 census says this number is 19 (Home Affairs Division, 1964). The contradictions
are visible and one tends to mistrust the information given by the Government of Pak-
istan and its related bodies. The authentic studies by international donor organizations
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put this number around 8 million people (Japan International Cooperation Agency, 2002;
Waqar, 2014).

Pakistan became a signatory to the United Nations Convention on the Rights of Per-
sons with Disabilities (UNCRPD) in 2008 and ratified it or it was ratified in 2011. This
document binds the Government of Pakistan to improving access to all services for IPID
so that they also become fully functional and productive citizens of Pakistan. The Gov-
ernment of Pakistan had many textbook improvement exercises since the signing and
ratification of the UNCRPD. This study looks at how the language textbooks taught in
primary schools in Pakistan (Urdu, English, and Sindhi) have been changing and how
texts included in the language textbooks represent this large group of IPID. Whitbourne
and Hulicka (1990) argue that textbooks are not only reflective of the Zeitgeist of a dis-
cipline but they also shape it. This study explores the assumptions about ability and
disability in language textbooks, in the organization of the text and the language used
in different texts. The researchers question what is assumed and presumed in the texts,
in its organization and language and how that might influence and disturb the readers’
singular able-only viewpoint (Atkinson, 1991).

The study further explores the representation of IPID in the selected textbooks pos-
itively i.e. depicting them as useful members of the society contributing to its progress
and expansion or negatively i.e. portraying IPID as dependent citizens such as beggars.

This study is an endeavour to understand how the representation of disability in text-
books influences the understanding of IPID by individuals without physical and intellec-
tual disabilities (IWoPID) The understanding of IPID by IWoPID is explored by studying
the overall organization of textbooks and the details of language used in language text-
books and how this influences the understanding of IWoPID of IPID and what is taken for
granted about IPID by IWoPID and IPID. This study is conducted with both theoretical
and political objectives. The former focuses on adding to the knowledge to understand
the ‘Otherness’ and the process of ‘Othering’ about IPID amongst IWoPID; while the lat-
ter is achieved by advancing the interests of the IPID by challenging the prevalent social
and political power that IWoPID have over IPID. The researchers’ interest in exploring
the representation of IPID in language curriculum have guided them to ask the following
questions:

1. What do students learn and know about disability and IPID from reading the con-
tent of the textbooks?

2. What do students learn about IPID in relation to their contribution to the develop-
ment of the society?

3. How do the texts given in the language textbook represent IPID?
4. How do teachers and students interpret the information given in the text about

IPID?
5. How do the texts read by students in the language textbooks reproduce or contradict

negative cultural representations of disability?
6. Are the images of IPID in Pakistan reproduced or contradicted in the textbooks?
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Literature Review

The feminists theorists have suggested how the ‘other’ is constructed. Simone de Beau-
voir explains the process of creating the ‘other’ and argued that the ‘other’ is constructed
by portraying the other a weaker individual, for example, by portraying woman what
man is not. A set of attributes, both the positive and the negative, is created, such as the
first set as, rational/emotional; public/private; strong/weak; masculine/feminine; will-
ful/submissive. The second set contains good, better, superior, rational, which is priv-
ileged, while the second set will reflect the difference between the privileged and the
not-privileged such as, bad, inferior, and irrational. The superior meaning is assigned to
‘self’ and the negative, weaker and opposite meaning to ‘other.’ The idea of ‘otherness’
plays an important role in creating majority and minority identities. Identity creation is
controlled by those who have greater political and social power in any society and cul-
ture. Sociologists have argued that identities are not innate but created as a process of
social and cultural experiences of an individual and group (Zevallos, 2011).

The United Nations and various international organizations have been working to
ensure 100% inclusion of IPID in regular classrooms and many steps have been suggested
and taken to provide such access to educational material and educational places. One area
of focus was to bring IPID in regular textbooks by including success stories about IPID
and their experiences within societal and educational settings. There is ample evidence
proving the effectiveness of inclusive educational opportunities for IPID and IWoPID as
suggested by Pijl and Frostad (2010) in their study. The effective opportunities created
focussed on access and sensitization areas. The physical access to educational places is
addressed through changes in the building structures while access to educational material
is made possible by use of technology (Mrug & Wallander, 2002). Despite all these steps,
the evidence does not show considerable improvement in the social acceptance of IPID
in society nor their full participation in educational settings and workplaces (Nilholm &
Alm, 2010). At school level teachers’ attitudes towards IPID remains as a question mark
and their apporoach in tackling the educational needs of those people seems to be non-
professional (Avramidis & Norwich, 2002). This might be due to the fact that teachers
lack professional preparedness to work with IPID (European Agency for Development in
Special Needs Education, 2010).

“Normality is a construct imposed on a reality where there is only difference” (Oliver,
1996) p. 88 and Linton (1998) suggested that the organizing principle of shared humanity
binds both ability and disability. The researchers (Linton, 1998; Wendell, 1997; Douard,
1995) have argued that disability is actually idealization of normalcy. The able-only ex-
periences are made part of the textbook and the ideas that are part of the text ultimately
become the accepted universally normal or the new normalcy about disability and IPID.
The individuals, groups and organizations working with and for the rights of IPID have
challenged the notion of disability put forward by IWoPID as they argue that the posi-
tion taken by IWoPID about IPID should be no different from the position taken by, for
example, whites about non-whites. The cultural interpretations of disability found in the
text contribute in forming consciousness and sensitivity toward disability and IPID. The
texts may also help in increased understanding of disability and IPID and make IWoPID
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aware of their assumptions about IPID and bring both IWoPID and IPID within the uni-
versal framework of being human (Berube, 1997; Bérubé, 1996; Thomson, 2017, 1997). The
texts also encourage and promote cultural stereotypes including disability stereotypes.
The disability activists have highlighted such instances of stereotyping and worked to-
wards removing these stereotypes from the textbooks (Campbell & Schram, 1995; Jensen
& Burgess, 1997). The researches have suggested that such constructions lead to the de-
velopment of negative attitudes towards IPID as through their insensitive representations
of IPID they legitimize the constructed social realities within and through the textbook
(Taxel, 1989; Alvermann & Commeyras, 1994; Commeyras & Alvermann, 1996).

The Centre for Studies on Inclusive Education, a UK-base rights charity, defined inclu-
sive education as “founded upon a moral position which values and respects every indi-
vidual and which welcomes diversity as a rich learning resource” (CSIE, 2015). The idea
of inclusion incorporated in this understanding of inclusive education is to tackle prej-
udice by ‘Restructuring cultures, policies, and practices to respond to diversity in ways
that value everyone equally’ (CSIE, 2015). This also included schooling beyond the walls
and gates of school. The governments across the world have used textbooks to reproduce
the culture they wanted to promote and discourage behaviour they describe as against
the culture (Kivirauma & Laitinen, 2014). Textbook is still used as a tool to reproduce cul-
tural behaviours of the majority group and suppress the culture of the minority groups as
this become evident from Carspecken and Apple (1992) work. They have argued in their
research that textbook is a cultural product and carries and communicates explicit and
implicit, intentional and unintentional meaning to learners (Carspecken & Apple, 1992).
The textbooks have made IPID invisible as they are not represented in the texts (Linton,
1998). A large survey conducted in 1994 (Hogben & Waterman, 1997) found that teach-
ers at all levels believed that textbooks are critical to learners’ success. Textbook writers
need to be aware of the difference between handicap and impairment. Oliver (1996) and
Bickenbach (1994) explained the difference between these terms. For them, handicap is
an environmental barrier that limits or bars the participation of IPID in various social,
cultural and other aspects of everyday life while impairment is a specific condition such
as physical, sensory and cognitive biomedical characteristics.

Cheng and Beigi (2011) quoted a Chinese saying: “children who learn together, learn
to live together” (p. 240) and this is true in any classroom. English has gained a sta-
tus that cannot be given to any other regional languages spoken in Pakistan, including
the national language of Pakistan, Urdu, claimed (Zaidi & Zaki, 2017). They also argued
that governments, provincial and federal, are aware of students’ struggle to learn English
but they will continue enforcing their policy of teaching English to students from early
classes. This has presented an opportunity to Textbook writers in Pakistan to present suc-
cess stories of IPID from Pakistan and from other countries to make IWoPID aware of the
achievement of IPID. These stories and discussion about these storied in the classroom
will make students know more about IPID and their achievements locally and interna-
tionally and shed their biases tied to their traditional concept of what IPID can and cannot
do.

English language is a core subject to be studied by all students till higher secondary
school leaving certificate. The textbook communicates a ‘cultural stew of images and
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stereotypes about disability that inevitably simmers on the back burner of everyone’s
consciousness’ (P. M. Ferguson, Ferguson, & Taylor, 1992). The images are either cultural,
stereotyping and negative and thus ignore the experience of disability and IPID by pre-
senting negative depiction. Corbett (1996) found that disability is equated with adversity,
misery, suffering and weakness and a tragic news. This view shaped the textbooks and re-
mained unquestioned for a long period. The views about disability and IPID are changing
in the developed world as schools and textbooks are becoming inclusive and IWoPID are
learning to live, study, travel and work with IPID. This perception has not changed much
in Pakistan and many other third world countries. The researchers studying narratives
found three categories around which narratives could be clustered. These categories are
(1) the actors, (2) the setting, and (3) plot. The studies conducted in the UK still find stereo-
typical reference to disability though its frequency has reduced significantly (Hodkinson,
2016; Dyches, Prater, & Leininger, 2009; Harrill, Leung, McKeag, & Price, 1993). A study
of English textbooks in Iran found IPID invisible as they could not be found either in the
images and in the text and they remained a marginalized group along with many other
minority groups in Iranian society (Hodkinson, Ghajarieh, & Salami, 2016).

Allport’s contact theory and Zajonc’s mere exposure theory suggest that bringing IPID
and IWoPID in one classroom, creating an environment where both groups can learn
together will develop positive attitudes towards IPID amongst able-bodied students as
there will be more opportunities for interactions amongst students (Slininger, Sherrill, &
Jankowski, 2000). The researches have shown that an inclusive school environment and
culture could not change students’ attitudes towards IPID to a great extent as it neither
resulted in spontaneous interactions (Diamond & Tu, 2009), nor did it develop positive at-
titudes towards IPID in able-bodied students (Rillotta & Nettelbeck, 2007). The researches
(Favazza, Phillipsen, & Kumar, 2000; Frea, Craig-Unkefer, Odom, & Johnson, 1999) have
shown that interventions by teachers and school administration were needed as IWoPID
showed low level of social acceptance of IPID and negative acceptance and negative at-
titudes towards them. The negative behaviour is considered one of the major constraints
of IPID becoming part of the whole school culture (World Health Organization & World
Bank, 2011; McDougall, DeWit, King, & Miller, 2004). These attitudes were shown in the
form of avoidance of social interaction, bullying and teasing behaviours (Llewellyn, 2000)
and affected the academic performance of IPID (Cook, 2002) and their association with
the school, their peers and teachers, leading them to withdraw from socializing with their
peers and teachers (Hogan, McLellan, & Bauman, 2000).

The low self-esteem and withdrawal from socialization also results from negative com-
ments by IWoPID about IPID and the behaviors these inappropriate comments endorsed
(Hogan et al., 2000). Scholars have suggested the need to go beyond the contact theory
and exposure theory and to ensure full participation of IPID is looked at in the complete
learning experiences designed and supervised by teachers across the whole school cur-
riculum. The IWoPID should learn about IPID and taught the importance of valuing all
students. The need idea to focus on the whole curriculum and the teaching and learning
experiences of students is also supported by many studies (Yu, Ostrosky, & Fowler, 2012;
Ison et al., 2010; Beckett, 2009; P. Ferguson, 2001). They argued that the general curricu-
lum should embrace a disability awareness programme as it will encourage IWoPID to
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become aware of the presence of IPID amongst them and reduce barriers to the inclusion
of IPID in the general school programme.

Methodology

This study uses the content analysis method. It is, as suggested by Neuendorf (2002) was
a widely used method in humanities, arts and social sciences (communication, journal-
ism, sociology, psychology, business etc) but now educational researchers are also using
this method especially after the curriculum and textbook became an important area of
research. Weber (1990) says that “content analysis is a research method that uses a set of
procedures to make valid inferences from text” (p. 117). Cohen, Manion, and Morrison
(2007) explain content analysis in both broader and narrower contexts. The broader con-
text is a “process of summarizing and interpreting written data” (Sándorová, 2014) p. 96.
The narrower context entails “a strict and systematic set of procedures for rigorous anal-
ysis, examination, and verification of the contents of written data” (Cohen et al., 2007) p.
475. Weber (1990) argues that content analysis shortens the long text into fewer words
or short expressions. Content analysis as research methodology has both quantitative
and qualitative aspects. The quantitative content, explains Dornyei (2007) as “manifest
level analysis” (p. 246) that covers the descriptive and objective overview of the “surface
meaning of the data” (p. 246) while qualitative content analysis is latent level analysis,
a second-level, interpretative analysis of the underlying deeper meaning of the data” (p.
246).

For this study, the approach of Cohen et al. (2007) is used. They suggested four stages
of content analysis which are coding, categorizing, comparing and concluding. Dornyei
(2007) describes coding as the simplifying the data while keeping the specific features of
the text. The categorization process involves assigning labels to a large text in order to
make it manageable. The words, phrases, and sentences are grouped into meaningful
categories to make connections between and amongst categories. The concluding stage
involves inferring results from the content analysis. Concurrent triangulation design sug-
gested by Creswell, Plano Clark, and Gutmann (2003) is used to analyze data. In the
concurrent triangulation design model, the data, both quantitative and qualitative, collec-
tion and analysis takes place simultaneously and the data integration occurs at the data
interpretation stage. Data are interpreted, confirmed, cross-validated and corroborated to
establish the findings of the study.

Content analysis as research methodology was adopted for this research because it
examines the communicated text for specific purposes considering the social and cultural
insights over time, provides insight into human thought and language use while affirming
certain words, texts, concepts and themes used focusing the intention of a specific group
and detects the disparities in selected content. The guidelines adopted for content analysis
were as such: Text was broken down into two major themes IPID and IWoPID.

Content was analyzed for the representation (of) IPID in the communicated text Con-
tent was also analyzed for the representation of IPID in pictorial form Content (written
text and pictures) was analyzed for the messages given to the audience about IPID.

In this study, the content of textbooks published by public and private publishers were
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analyzed. The public publishers are Punjab Textbook Board, Lahore and Sindh Textbook
Board, Jamshoro. The private publishers are Oxford University Press and Gaba Publish-
ers. The researchers read the content, the prose and the poem and examined the pictures.
The content was categorized into content by able-bodied for able-bodied; content by able-
bodied for IPID; content by IPID for IPID and content by IPID for IWoPID. The analysis
also identifies the mention of IPID, who they are, what they do, what they can do and
what they cannot do. The images and text also identify how IPID are presented, indepen-
dent and capable of doing their work with minimum or without any help or dependent
on able-bodied.

Table 1
Analysis of English textbooks (Private Publishers)

GABA Educational Publisher

Class
Total Images Images of Total Texts mentioning Texts mentioning
with human IPID number of IPID IPID

beings Texts Positively negatively

1 38 0 19 0 0
2 44 0 25 0 0
3 19 0 20 0 0
4 21 0 21 0 0
5 20 0 19 0 0

Oxford University Press

1 52 0 75 0 0
2 39 0 21 0 0
3 35 0 21 0 0
4 34 0 21 0 0
5 15 0 20 0 0

Afaq Education Publisher

1 88 0 17 0 0
2 36 0 18 0 0
3 32 0 18 0 0
4 52 0 17 0 0
5 62 0 17 0 0

The analysis of the English language textbooks for primary (class 1 to 5) published by
private publishers such as Gaba, Oxford and Afaq shows no evidence of the representa-
tion ofIPID either in the text or in pictorial form. Students who will be studying these text-
books will have no idea about IPID. These students will not learn to accept the strengths
and talents of IPID, thus considering them as constructive members of the society. The
students studying these books will learn to believe that society is composed of people
without any physical disabilities hence learning that God has created everyone perfect
and none around them is with any sort of weakness or shortcoming. These students may
develop an attitude of non- acceptance towards those different from themselves.

The analysis of the English textbooks published by Punjab Textbook Board (PTBB)
show representation of IPID in the text and pictorial form only at class 4 level (Table 7,
Picture 1). Although the book is composed of 14 chapters there is only one mention of
IPID. The text initially mentions a girl who seems to be lonely and sad from the very
beginning of the text. She is shown as house-bound and immobile (does not come out of
home to play with friends from the neighborhood). Kinza,a girl from the neighborhood
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goes to invite the earlier mentioned girl to join her and other friends in the game.

Table 2
Analysis of English textbooks (Provincial Publishers)

Punjab Textbook Board

Class
Total Images Image Total Texts Texts
with human with number of mentioning mentioning

being IPID Texts IPID positively IPID negatively

1 21 0 15 0 0
2 71 0 25 0 0
3 112 0 24 0 0
4 20 1 14 1 1
5 10 0 11 0 0

Sindh Textbook Board

1 40 0 28 0 0
2 80 0 8 0 0
3 106 0 8 0 0
4 85 0 7 0 0
5 53 0 5 0 0

To her surprise, Kinza discover that the girl is in a wheelchair and cannot walk. Kinza en-
courages her to come out and play with the other friends. All the girls in the neighborhood
welcome their new friend and modify the game to suit her physical condition instead of
playing skipping the rope they decide to play hide and seek. The text gives a lesson that
disability should not hinder people from making friends and IWoPID should take ini-
tiative in helping and involving IPID in games and other activities (Table 7, Picture 1).
The English textbooks of primary classes; 1-5 published by Sindh Textbook Board (STBB)
give no evidence of the representation of IPID either in textual or pictorial form thus ig-
noring and excluding them from mainstream hence assuming them to be non-active and
non-productive members of the society.

The Urdu Textbooks published by Gaba and Oxford Publishers show no evidence of
IPID. The supposition may be either that society is composed of IWoPID or IPID cannot
contribute positively to the progress of the society. On the other hand Urdu books pub-
lished by Afaq Publishers have representation of IPID at class 1 (Table 7, Picture 2) and
2 level (Table 7, Pictures 3 & 4). At class 1 the poem is about a good boy and one of the
characteristics of this boy is that he is very helpful. In the picture (Table 7) he is shown
helping a lame man carry his bag. There is a negative message hidden in this helpfulness.
IWoPID are expected to show pity for IPID and help them in simple or complex tasks. The
expected behavior of IPID is to depend on others, be reluctant to take any initiative and
rely on others in meeting the challenges or routines of life. At class 2 level Afaq Founda-
tion Publishers have represented IPID in 2 different pictures (Table 7, Pictures 3 & 4) and
in one text. The text specifically focuses on the academic achievements of a paralyzed girl.
Throughout the text, a positive message is given about IPID stressing their talents and ca-
pabilities to progress and achieve heights in life thus making a positive contribution to
the lives of those who are attached to them and society at large. The text also teaches
one to be helpful rather than sympathetic to IPID. This notion will help society at large to
motivate IPID to live with dignity and be useful members of the society.
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Table 3
Analysis of Urdu Textbooks (Private Publishers)

GABA Educational Publisher

Class
Total Images Image Total Texts Texts
with human with Number mentioning mentioning

being IPID of Texts IPID positively IPID negatively

1 72 0 47 0 0
2 79 0 51 0 0
3 50 0 59 0 0
4 21 0 34 0 0
5 7 0 34 0 0

Oxford University Press

1 23 0 17 0 0
2 23 0 31 0 0
3 14 0 35 0 0
4 14 0 42 0 0
5 13 0 25 0 0

Afaq Education Publisher

1 61 1 36 0 1
2 64 6 35 1 0
3 40 0 36 0 0
4 24 0 34 0 0
5 8 0 34 0 0

At class 2 level, Afaq publishers have given 4 pictures of IPID (Table 7, Pictures 5 & 6)
on a special page highlighting points to be focused on teachers in teaching about IPID.

Table 4
Analysis of Urdu Textbooks (Provincial Publishers)

Punjab Textbook Board

Class
Total Images Images with Total Texts mentioning Texts mentioning
with human with number of IPID IPID

being IPID Texts positively negatively

1 47 0 34 0 0
2 91 0 27 0 0
3 52 0 27 0 0
4 18 1 20 0 1
5 20 0 24 0 0

Sindh Textbook Book Board

1 11 0 16 0 0
2 15 0 25 0 0
3 14 0 25 0 0
4 18 0 24 0 0
5 10 0 26 0 0

A provincial publisher PTBB has mentioned IPID in class 4 (Table 7, Picture 7) in tex-
tual and pictorial form. The text mentions in one sentence that IWoPID should be facili-
tating the blind in their daily routine and the picture highlights a boy helping the blind
to cross the road. Though helpfulness is a good attribute teaching reliance on someone
may not help others live their lives independently. Should only blind people be helped
in crossing the road? Urdu textbooks of primary classes published by STBB do not men-
tion IPID in pictorial form or in the text. IPID are entirely overlooked in the curriculum.
This raises a question for the education fraternity: Aren’t IPID part of the society? Can’t
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IPID contribute in the progress of the society? Do IPID only need the sympathy of others?
Shouldn’t IPID be independent to live their lives?

Table 5
Analysis of Sindhi (Compulsory) Textbooks (Sindh Text Book Board, Jamshoro)

Sindhi (compulsory) Textbooks

Level
Total Images Images Total Texts Texts
with human with number of mentioning mentioning

beings IPID Texts IPID positively IPID negatively

1 28 2 29 1 0
2 61 0 26 0 0
3 31 0 28 0 0
4 24 0 27 0 0
5 26 0 27 0 0

Students in the province of Sindh learn three languages: Urdu and English as official
languages of communication and Sindhi as the provincial language of communication
and in the case of the majority of students as their mother tongue. The analysis of Sindhi
(compulsory) textbooks taught at primary schools of Sindh Province reveals that IPID are
ignored. However, in the class 1 textbook there is a picture of two disabled people (a blind
and a lame man, Table 7, Picture 8). The picture gives the message that both are getting
along together. There is only one text about IPID. The text explains the dependability
of IPID on each other as the text relates that both the bling and the lame man get into a
difficult situation which they could not get out of individually. Inclusivity is ignored in
the picture and the text as IPID are shown in isolation talking about their problem and
finding a solution for it. Their involvement in the life of society is neither depicted in the
story nor highlighted in the picture.

Table 6
Analysis of Asan Sindhi textbooks (Sindh Text Book Board, Jamshoro)

Asan Sindhi Textbooks

Class
Total Images Images Total Texts Texts
with human with number of mentioning mentioning

beings IPID Texts IPID positively IPID negatively

3 17 0 26 0 0
4 14 1 20 0 1
5 13 0 25 0 0

In the province of Sindh, Asan (Easy/simple) Sindhi is taught as a compulsory sub-
ject in the private English/Urdu medium schools with special reference to the schools
of Karachi. The students studying in private schools start learning Sindhi from class 3
level. These books are specially designed for the students whose mother tongue is Urdu,
Punjabi, Pushto, Gujrati or English. The analysis of Asan Sindhi Textbooks shows that
IPID are mentioned in the text and picture at class 4 level (Table 7, Picture 9). In the pic-
ture, a blind man is shown as a beggar and the text relates the story of a beggar. The
essence of the story is that blind people are helpless and useless citizens. They are de-
pendent on IWoPID and need their attention and pity. The hidden message is “its OK
for them to beg and it’s the duty of the citizen to help them financially by giving them
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some money/charity”. This lesson teaches students to care for IPID by being sympathetic
towards them. IPID are portrayed negatively (beggars) in the picture as well as the text.

Table 7
Pictures from Textbooks

Conclusion

Society is composed of IPID and IWoPID. Every society is a mixture of these two types
of people. In the textbooks analyzed IPID are portrayed as dependable and helpless and
only able to survive with the help of others without being actively engaged in everyday
activities. Their life is dependent on philanthropic members of the society who give some
part of their money to these people. These people are always to be helped financially or
physically to survive. In reality, they are seen begging on roads at traffic signals, outside
places of worship and in market places. IPID and IWoPID both believe that financial help
starting from Rs. 1 and going up to any amount will gain blessings for IWoPID. Therefore
blessings from the Almighty are believed to be showered upon those helping IPID. This
attitude in the society discourages IPID from earning their living and living a dignified
life with self-respect and honor. The portrayal of IPID in negative form teaches IWoPID
to have pity on people with special needs thus demoralizing them, disrespecting them,
making them feel that they are unable to contribute to the growth and development of
the country. A total number of 58 textbooks were analyzed and only 7 textbooks mention
IPID with a focus on the blind though Pakistani society is composed of individuals with
many types of disabilities such as physical, mental, linguistic and so on. A comprehensive
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curriculum ought to maintain a balance while educating students about the rich contri-
bution IPID make in the growth and development of a society. Furthermore the school
curriculum must educate students studying in mainstream schooling that disability is not
to be associated with begging but with living a dignified life managing one’s day to day
activities slightly differently.

Representation of IPID in school curriculum is important to teach students to respect
and accept diversity in order to embrace a harmonious style of living with each other. The
findings of this study will help textbook publishers in the provinces of Sindh and Punjab
to make a policy for the representation of IPID in the textbook and share the related norms
with selected writers to ensure that IPID are not ignored or overlooked in the textbook
used at primary school level. The study will make a positive impact on students and
teachers in understanding that disability is not to be associated with making boundaries,
restrictions and limitations, or with being disadvantaged or in need of sympathy. Instead,
IPID should be seen as bold in struggling with the challenges of life to live it to the fullest.
Therefore textbook writers must give due respect to IPID and ensure their representation
in the textbooks while focusing on their positive contribution in building the society. The
implication of this study would be that IPID will not be portrayed as ‘others’ and hence
treated differently but considered as dynamic and self-motivated members of the society.

It is recommended that IPID should be portrayed in the school textbooks as active
members of the society for making a positive contribution towards its progression. It is
also suggested that blindness should not be over emphasized as a disability and neither
should blindness be associated with begging. IPID should be portrayed in a way that
physical disability should not a barrier to access to education, getting along with children
without disability, embracing a profession, earning one’s living and participating in regu-
lar life activities (though in slightly different ways). Through textbook learning students
should be introduced to people having different kinds of disability to appreciate their
health as a gift from God and be available to IPID in simple and complex ways to manage
the daily routines of life and recognize them as great contributing members of the society
thus leading a respectful and dignified life.

Future research could be conducted on topics such as attitude of the public towards
IPID, challenges faced by IPID in Pakistani society, facilities available for IPID to manage
their daily life activities in schools, hospitals, banks and any other public places and the
initiatives taken by the state for the education and literacy of IPID.

Pakistan will make progress only if education (IPID and IWoPID) is taken as a priority
by the political, economic and social sectors and by stabilizing governmental structures
and strengthening democratic processes (Saad, 2016). This process of progress will be
achieved by upgrading the language textbooks (English as official, Urdu as national and
Sindhi as Provincial language) portraying the positive role of IPID in the society for its
survival.
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